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CHAPTER  I 
THE  PROBLEM 


interest  groups,  changes  In  employment  and  occupational  patterns, 


meaningful  modes  of  analysis, 


(4.) 


(e)  prlncipele  of  disadvanta^d  achoola  aa  a group 
and  prlDclpale  of  affluent  sefaoala  as  a group? 


(a)  level  of  adudnlstrstlon  (clewnMry  or  secondary)? 

(b)  level  of  teaching  (elementary  cr  secondary)? 

(e)  age  of  the  principal? 


(d)  age  of  the  teacher? 

(e)  number  of  years  of  experience  In  education  of  the 


This  stu^ 


<led£e 


SlmlficaciCS  of  tbs  Study 


through  uss  of  a slngia  iaatrument . 


It.  The  study  doea  not  have  external  validity.  Ihose  utllli- 
ing  the  data  should  be  extremely  careful  In  predicting  or  generalising 
beyond  the  findings  of  the  study. 


Southca 


laborata 


tation  ae  identified  through  use  of  the  Or^nizatioiiel  Cliinate  foscrlp- 


sign  and  dev 


the  cooparativ 


disadvantaged  scbc 


This  study  was  a survey  study,  ccoparatlve  and  descriptive  in 


design.  The  survey  study  is  Imporcaat  for  the  purpose  of  providing 
essential  knowledge  about  existing  or  current  coodltloss.  It  is 


ivantaged 


lialpln  ea4  Croft  (Sl)  sought  to  identify  and  describe  the 


They  developed  the  Instruinent  Scoovn  as  the  Organizational  Climate 


or^nlaatlooal  behavior  and  six  types  of  organizational  cllaiate.  Four 
of  the  dimensions  (Disengagement,  Hindrance,  Esprit,  and  Intieiacy} 


Experimenting  vlth  preliminary  forma  of  1,1^1  respondents  In  71  elementary 
schools  In  six  regions  of  the  United  States,  fialpin  and  Croft  developed 


eiytleally 


The  Samile 


designated  as  afftuant.  Ttia  tventy>three  disadvantaged  schools  repre- 
sent all  hut  one  of  the  experlaental  or  pilot  demonstration  schools  for 


89-10,  ESat,  1965,  Title  I. 


In  tataXj  the  sample  consisted  of  22  principals  of  disadvantaged 


of  organl£&tlQO&I  climate  for  teacbera  and  principale  io  the  total  sample 
end  in  each  school  In  the  eonple.  l^e  coeqruter  scoring  program  otillsed 


developed  for  O.C.D.Q.  data  hy  Ralpln  and  Croft,  ^e  abridged  program 


both  nonnatively  for  each  subtest  and  Ipsatlvely  for  each  school .>-uslng 
a mean  of  50  and  a standard  deviation  of  10.  These  standardized  scores 


12 


the  sejnple 


expected  on  the  taete  of  a hypothetical  dtetrlhution.  In  suh-prohleae 
2 and  h,  the  technique  vaa  used  to  contrast  the  frequencies  of  one 


according  to  the  nunher  of  degrees  of  freedon  In  the  anelysia. 

In  some  cases,  as  with  responses  of  principals,  the  nomber 


of  respondents  vas  so  small  the  cbl -square  analysis  could  not  effectively 


found  hy  taxing  the  ratio  of  the  product  of  the  factorials  of 
the  four  marginal  totals  to  the  product  of  the  cell  frequenclea 
multiplied  by  II  factorial  (4l  :9^)■ 


multiple 


CIIAPTEB 


REVIEW  (ff  LITBRATURS  AJ 


science  cannot  be  overciaphaElted.  Faced  with  more  and  more  coc^Xex 
problemE  iren  seeks  vaye  to  "construct  htusan  groupings  that  are  rational 


Homans'  work  (85)  Is  highly  significant  to  this  effort.  He 


ind  Kahn  (27). 


nmj 


Abbott  (l) 


KBtibna  lncr«as«  In  slbb  and  cooplexltyj  there  Is  a decrease  in 
emphasis  on  values  and  an  increase  In  eaphasis  on  norms  end  Interde- 


3ups)  deliberately 

(13=3) 


importance.  Pre 


(37) 


IHi 


SO-CrTHBriC  DWKiSlOS 


(Ethos)  (Mores)  (Vslues) 


(Ethos)  (Mores)  (Values) 

IDEOQRWHIC  DMEHSIOH 

Figure  1.  Gettel-Ouba  Theory  Model  i3k:2&) 


nie  school  exchangee 


them  vlth  feelings  of  hopelessness,  pcverlessness,  epathy,  resentmeot, 
end  huger-  These  are  characteristic  ways  of  thlnhlng,  feeling,  and 


a 


take  pride  aod  etroog  Interest  in  the  coonuslty  or  neighborhood  echool> 
eapeelBlly  if  the  school  Is  Identified  vlth  the  affluent  neighborhood. 
Often  the  school  attended  by  ooe's  children  becoces  in  itself  a status 
synbol. 


of  the  affluent.  This  is  evidenced  io  the  attitudes  end  values  of 
econcmic  and  social  participation  as  well  ae  In  high  espiratione  of 


rgely 


dilate  as  to  whether  value  JuilgmeBts  should  he  placed  on  cllsate  types . 
To  this  point,  Halpln  Indicated  that  the  guality  of  different  cllsjatea 


25 


But  the  dialogue  of  the  cowboy  drajo  is  not  quite  accurate. 
Rather  does  the  Open  Cllnate  represent  "the  fortunate  gw«-“ 
"Good"  and  ’W"  Imply  an  element  of  intent  and  a distinction 

a coehination  of  fortuitous  events  over  which  the  members  of 
a particular  school  have  little  or  no  control  ....  The 

be  castigated  but  victims  to  be  helped. 


. . . ue  believe  that  a Closed  Climate  is  undesirable,  that  It 
is  crippling  to  both  the  faculty  and  the  students.  Yet  we 
prefer  vo  view  a Closed  dicate  as  unhealthy  or  sick — not  as 
evil  (20:135-133). 


Many  studies  of  organic 


Ve  recognize  that  among  the  numerous  factors  which  could  be 
conceived  as  defining  the  climate  of  a school,  the  following — 
at  the  very  least— would  nsed  to  be  taken  into  account:  The 
BOoIo-economlG  status  of  the  school's  patrons;  the  biographical 
and  personality  characteristics  of  the  principal  and  teacbars; 
the  "quality”  of  the  students;  the  attitudes  of  the  parents 
toward  the  school;  the  school's  physical  plant;  the  teachers' 
salary  schedule;  the  eduoatlonal  and  administrative  policies 
of  ths  school  district,  the  location  of  the  school;  and,  of 
prime  importance,  the  social  Interaction  that  occurs  between 
the  tsatdiere  and  the  principal  (3<*:27). 

Numerous  research  studies  on  organisational  cllnate  have 


Else  anil  organUationfa  ellnats.  Bushinger  (S  ].  Crcaser  (9  ),  Cask 
I 7 ),  VTatkina  (45  Flagg  (I6),  and  Flandera  (17)  found  that  the 


Increased  In  terna  of  Open  clljfite 

of  prlnolpale  vas  slgntfleantlji  re 
Bnphaala.  Prlnolpale  tended  to  de 


(11.) 


tttat  the  efficacy  of  the  student  teachiog  situation  uas  perceived  core 
favorably  by  student  Uachero  In  Open  olimte  selioola  then  by  student 
teochere  in  Closed  cllmte  schools.  Johnson  (26)  found  that  achleveoentj 


Interpersonal  relations,  and  vork  itself  affected  teacher  satisfaction; 
and  policy  and  administration,  working  conditions,  status  and  perseoal 


of  elementary  and  secondary  school  teachers.  Secondary  school  teachers 
emphaelaod  the  need  for  responsibility  and  elementary  school  teachers 


emphasised  the  need  for  good  interpersonal  relations  as  factors  is^rtant 
to  teachers' satisfaction.  Re  surmised  that  an  Open  climate  is  fa'vorable 


Open  clisBte  while  the  "seaslng"  types  appeared  to  have  high  satisfaction 
in  both  Open  and  Closed  climates.  Falcor  (3^)  found  that  cssmopolitans 


the  validity  of  the  O.C.D.O.  to  measure  climate  for  secondary  schools. 


climate 


study  by 


(38) 


slpaUng  hlgh 


forty- 


ation&l  aod  liiographicel  variable!  that  appear  to  iDfXuenee  or  to  be 
Influenced  by  organizational  cllsate.  In  conalderatlon  of  the  focu!  of 


najor  findings  of  studies  designed  to  deal  with  relationships  between 
cultural^  aocial  and  economic  factors  and  the  or^inlzatlonal  ellisate 


study  by  Gentry  and  fenney  {19)  supported  thla  content 


Closed)  uhlle  ^diite  teachers  see  their  school  as  haring  a 
bipolar  distribution  on  the  climte  contlnuua  (Open  or 
Fatemallstlc)  .... 


It  is  apparent  that  fjegro  faculties  see  the  faculty  group 
as  having  rather  low  morale  and  as  being  highly  disengaged  from 
their  tasks.  At  the  same  time  they  vlev  the  principal  as 
cc5haslzing  Production,  vlth  modest  Consideration  for  the  faculty 

vithln  the  faculty  group  and  to  vlev  the  principal  as  hard 
vorking  and  considerate.  Leadership  in  the  hegro  faculties 
is  apparently  centered  in  the  principal,  ^ile  In  vhite  faculties 
it  arises  both  from  the  faculty  group  and  the  principal. 


. . . Folloving  this  line  of  thinking  the  data  . . . seem  to 
indicate  that  vhite  principals  have  achieved  a degree  of  balance 
in  their  operation.  Korale  In  their  schools  is  generally  high, 

to  be  a reasonable  balance  betveen  Production  Bmphmsls  and  Thrust 
In  other  words,  the  organisation  apparently  meets  the  tvin  needs 
of  the  faculty  group:  e.g.,  social  satisfaction  and  task 
aecos^lisbsksnt . Conversely  tbe  Hegro  principal  appears  to  have 

himself  and  emphasising  Production,  there  apparently  ia  low  task 

parTof  the  faculty  (19:176^8). 


ly  Dy  Hatklns  (Uj  ) 


'•  s-s  sSI’SlI? 


& study  by  Nicholas,  Vlrjo,  aod  Wattenborg  (34).  They  Investl^ted 


close  similarity  between  the  effects  of  a high  socloecooomle  setting 
end  an  "Open"  climate  on  the  number,  types,  end  Initiators  of  problems 


of  problems  In  high  settings  end  Cpen  climates,  while  pupils  were  the 
most  frequent  InltUtors  of  problems  In  low  settings  end  Closed  ollmmte 


inhlbitiog  effect* 


findings  thet  the  Open  climate  is  enpecially  desirable  in  schools  In 
changing  neighborhoods.  They  cited  Implications  In  these  findings 


eduction,  and  for  staff  asslgnomnt  and  utilization. 


rel»tlonebi;s  between  ellmte  of  the  scbool  end  tbe  comunity  setting. 
This  does  not  Iji^ly  that  such  a study  would  detemlae  ceusellty. 


CHAPTER 


PRESETTrAIIOB  AMD  AUAMSIS  OF  DATA 


This  chapter  reports  analysis  of  the  data  of  this  atudy- 
For  the  purposes  of  analysis  and  reporting^  code  numbers  vere  assigned 


climate 


Tables  A-1  through  A-6  in  Appendix  B. 


problems  1,2^  and  4 vsre  computed.  Factor  scores  on  the  ei^t  disea- 
sions  of  climate  vere  coopted  for  the  investigation  of  sub-problem  3> 


36 


37 


tendencies  tonard  Open  or  Closed  cllmtes  in  dlsadvsntaged  end  effluent 
schools.  Por  the  purposes  of  this  study, perceptione  of  the  Open,  Autono- 


16  an  actual  count  of  the  clloate  perceptions  of  Individuals  vithin  each 
group  with  respect  to  the  cllicate  types.  The  expected  frequency  is  a 


category.  The  calculation  is  based  on  chance  or  on  a previously 


numerical  value  which  If  large  enough  can  be  Interpreted  as  statisti- 


cally significant.  A significant  chi-square  value  for  any  group 
vithin  this  phase  of  the  study  would  indicate  a definite  tendency 
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category  and  did  not  neet  expectations  in  the  Open  category.  There  was 
a strong  tendency  toward  a Closed  climate  in  the  sample  of  disadvantaged 


Cai -SQUARE  TEST  OF  ME  DISTSIBWION  OF  CLBIATZ  SIHIIABITY 
SCORES  FOR  ALL  TEACJSRS  ZS  DISASVAHTACED  SCROOLS 


Observed  Freauency  l63  339  501 

Expected  Freauency  SSO.3  350.5  501.0 


X®  t 68.53 

(df  : 1)  : 10.83 


CUI-SHJARE  TEST  CF  TSE  DISTRIRJTION 
SCORES  FOR  AIL  TEACKERS  IB 


OF  CLBIAIE  SmilARITi: 
AFFUJEWr  SCHOOLS 


2£X 


X®  ■ 20.83  P <-001 

X®  (4f  • 1)  = 10.03 
-999 


THE  DISTRIBUIIOll  OF  CLIMATE  SIMILARITY 
R TEACHERS  IK  DISAHVAMTASED 
ELEMEKIARY  SCHOOLS 


Observed  Frequency  83  IT? 

Eicpected  Frequent  68.3  ^-9  17T-0 

X®  • 1L.69  p<  -oca 

X®  (df  = 1)  : 10. S3 
• 999 


t-SWABE 


lEST  OF  THE  DISTBIHJTIOH  OP  CLTKATE  SIKHARITY 
SCORES  FOR  TEACHERS  IH  AFFLUBKT 
EltMElttAHY  SCHOOLS 


^ z M Non-slgBlfloant 

3^  Cdf  = 1)  : 3.&1 

•95 


CHI-SQUABE  TEST  OF  THE  DISIBIBOTION  OF  CLIMATE  SIMUABETf 
SCORES  FOR  TEACHERS  IX  DISASVAHIAOED 
SECOHCAn  SCHOOlf 


SialUrlty  Tendency 


• 60.96 

(df  • 1)  - 10.63 


-aCJJASE  TEST  OF  THE  DISTRIBariffil  OF  ttlHATE  SWUABITi 
SCORES  FOR  TEACHERS  IN  AFPLUEHI 
SecOiffiAKI  SCHOOLS 


Open  Closed  Total 

Ofcaervpa  ri-cquoncj 

• 65  166  231 

Ebcpected  Fr«)iuenc3 

r 115.5  115-5  831-0 

: IA.I6 

p<-001 

0?  df,i)r 

•999 

10.63 

Cni-SqUARE  IT 

SST  OF  THE  DISIMBUTIOM  OF  CLIHAIS  SmUAHm 
FOR  rolCHERS  IN  DISABVANTAOBD  SCHOOLS 
ra  ELEMEHIARI  AlIB  SECONDAHY  LEVELS 

Open  nosed  Total 

Expected  Frequenc: 

? 3**  187  211 

! 105.5  105-5  211.0 

X®  • 8.76 

p<.01 

X®  (df  » 1)  - 1 
• 99 

5.6L 

X®  (df  ■ 1)  ■ 

.999 

10.83 

open  climate 


^oup  approxlmted  a normal  distribution.  Tbic  vns  not  the  case  for 


disadvantaged  secondary  schools.  Thus  there  was  a strong  tendenq' 
toward  the  Closed  climate  type. 


significant  beyc 


exceeded  expectations  while  the  Open  eliiute  tendency  did  not  meet 
expectations. 


CoBparlson  of  Pgrceptlonft  of  Cllaiftte  Within 

Tvo  principals  did  not  coeaplctc  the  Instrument  for  this  stud/. 


principal  agreement  on  type  of  cliiBate,  the  clliaate  category  repre- 
senting the  perceptions  of  the  teachers  and  that  representing  the 
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n perceptions  of  principal# 
tended  to  vlev  the  ciiiate  aa  more  Open  than  did  their  teacher#  and 


the  anaU  number#  of  school  principals.  This  test  yields  a probability 
value  vhlch  nuat  be  equal  to  or  exceed  the  .05  level  for  elgnlfl- 


?EAO!H!S-t 


RELATIVE 


TC  PEBCEREIC.iS  '5  an-wiE 


TEACHERS-PRDICIPAL  AGREEMEHT  Di  ATTXUaff  SCHOOLS  RELATIVE 
TO  KRCEP.IOaS  or  OBOASIZAIIOm  CtmME 


1301 

1303 

8301 


FISHER'S  EXMff  PROBABIIITV  TEST  OF  AOREEMEW  OF  OROAHKATtOHAl 
CLWAIE  PERCEPTIOH  OF  FREIC3PA1S  AilD  TEACHES  CRC«?B 
IN  DISADVAIITAGED  SCHOOLS 


A 18  82 

5 16  83 

9 36  >*5 


FISHER'S  EXACT  PHOBABILm  TEST  OF  AGREEratH  OF  ORGANIZATIONAL 
CLIMATE  PERCEPTION  OF  PRINCIPALS  AND  TEACHER  GROUPS 
IB  AFFLUENT  SCHOOLS 


3 5 a 


3 6 9 


1*9 


exceeded  expectetlonE  In  the  Openj  Familiar,  end  Petemalletlc  cate- 
gories end  did  not  meet  expectations  in  the  Airtonooeus,  Controlled,  end 


Of 


less  P&terDalistic  than  expected. 


In  each  group  for  a definitive. 


ccnparatlve  analysis.  Significant  differences  were  found  betveen 


rtdary  school 


was  not  slsalflcairt  hut  the  difference  between  aeoon 
groups  was  significant  beyond  the  .01  level.  A strong  tendency 


secondary  levels  of  the  disadvantaged  schools. 


between  disadvantaged  acd  affluent  schools  on  the  secondary  school  level 


been  a factor  as  the  secondary  schools  in  the  affluent  saaiple  were 
appreciably  larger  than  those  In  the  disadvantaged  saople.  As  alae 


for  determining  the  population  distrlcta  schools  vlU  serve>  the  size 


tlcipante  in  ed 
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FISHER’S  EXACT  PROBASILITy  TEST  OF  AGREEHEOT  OF  ORGAIilZATIOHAl. 
tllHATE  PERCEPTICII  OP  BISAIlVANTAffiD  AKD 
AFFIUE;’  PSIKCIPALS 


CUMtg  BtallM-ltY  Tto 


7 83 


30 


?fcin>slBnific&Qt 


CHI-SqilWE  TSSf  or  AOREEXEHT  op  PERCEPIIOHS  of  OBOAHmTIOMAl 
CLIMATE  K TEACHERS  El  OISADVAHTACEB 

a;.d  affluent  schools 


(Ssserved  Frequency  73  31  5B 

Expected  Frequency  70.8  St. 5 6l.5 


Its 


Repented  Frequency 


ai-5  38.5 


Total  115  56  100 


59  100  180 


30  27  l'*7 

34.2  1.8.8  125.7 

89  127  327 


501 


313 


ail. 


X®  : 24.17 

X®  (df  = 5)  = 20.52 
.999 


ORGANimiOHAL 


CBI-SWMffi  TEST  OF  AQfiILH:.T  OF  PEftCEPTIOIS  OF 

ClIMftTE  BT  TBALIhZftS  Ei'  5ISIU3\'AI(TABED  AND 
AFTIUP.T  ILEEiaABY  BCHOOI5 


CllMtt  Slnlltrlty  »t8ge>ry* 
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CHI-S(JUASE  TEST  OF  AGREEKL.V  OF  PERCEPTIOSS  OF  OBtOAHIZATIONAl 
CLOKTE  Ef  TEACHERS  IH  DISADVAPIAOEO  AMD 
AFFUJEUT  SECCJ®ABY  SCEMIS 


Secondary  Sdiocls: 

Expected  Frequency  5.9 

Observed  Frequent  I6 


18 


l6.1 


31 


39 


45  184  344 


= IJ.45 

(df  : 5)  = 15.09 

.99 
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the  eight  dimensions  ol  behavior  as  measured  by  the  O.C.O.fl.  Validity 
studies  (2,39,  •‘2  ) revleved  for  this  study  cited  the  advisability  of- 


divided  into  disadvantaged  and  affluent  groups  on  the  basis  of  responses 
on  the  eight  behavior  variables  vlthout  prior  knowledge  of  the  actual 


subject  on  the  O.C.D.ft.  under  e aoh  of  the  eight  variables  of  behavior. 


(disadvantaged 


(23,32.  38  , ) 


vithlQ  schools  In  the  disadvantaged  sao^le.  For  these  reasone  the 
writer  excluded  schools  having  both  organizational  levels  from  this  phase 
of  the  study.  The  principal  scores  were  combined  with  teacher  scores 


only  secondary  schools  comprised  theeamplefor  the  third  analysis.  The 


H's  were  equalized  for  these  analyses  through  random  selection  from  the 
larger  group  to  eqisdize  the  smaller  group  in  the  respective  sso^les.  A 


of  the  analysis 


5B 


;•  SB  than  .50  V86  deemed  not  large  enough  to  warrant  dlacuaslon. 

Tahles  16  and  17  are  correlation  natrieea  of  behavior  varUhles 


of  a Bchool  faculty  and  Che  nature  and  extent  of  application  of  the 
principal  to  his  tasks  as  a means  of  setting  an  example  for  the  staff  to 


a positive  Correlstion  between  Disen^gement  and  Hindrance  and  between 
TOiruBt  and  Consideration,  and  a negative  correlation  between  Esprit  and 
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cwsiEiATii:;  wjRix  cf  cinaTE  pn«risioH  factors  for 

IllSAL^Ai<iAOSD  SCHOOLS 


Dlseogagenent  (DU.) 
HUdranoe  (HU.) 
Esprit  (Bsp.) 
Intioacy  (Xnt. ) 
Aloofness  (Alo.) 

production 
Emphesls  (Pr.  Enp.) 

Thrust  (Thr.) 
Gonsiieration  (Con.) 


0.27 

0.10 

-0.00 


O.lA  -0.22  0.09 

0.05  -0.30  -0.16 


COBRELSIIOn 


TABLE  17 

KATRIX  OF  CLIHAIE  DIMEIISIOK  FACTORS  FOR  TEACSER8 
AKD  PHIF"IPA1S  W AFFIURWT  SCHOOLS 


Dlsenpigeineiit  (Ms.) 
HIndrsncs  (Hln.) 
Esprit  (Esp.) 
Intimacy  (Int.) 
Aloefness  (Ala.) 


0.1*3  -0.39  -0.17 
-0.1*2  -0.27 


0.38 


0.57  0.1*6 


Eipphasis  (Pr.  Etnp.) 
Thrust  (Thr.) 
Consideration  (Coo.) 


TABM  18 

CORRELATION  MATRIX  OF  aMWE  DMENSION  FACrOBS  FOR  TEACHERS 
AJJD  PRINCIPALS  IN  DISADVAHTAQED  ELEJEKTARl  SCHOOIfi 

Uin.  Esp.  lot.  Alo.  &ap.  Thr.  Con. 


Dlsengageoent  (Dis.)  0.51 
Hindrance  (Hln.) 


Intimacy  (lot.) 


-0.10  0.15  0.l6  -0.22  -0.05 

-O.lA  0.06  0.17  -0.3**  -0.18 


-0.07 


0.09 


0.35 


Emphasis  (Pr.  &sp.) 


Thrust  (Thr.) 


(Con.) 


6l 


TABLE  19 

CORRELATION  NATRIX  OP  CLIMATE  DDEIISIOK  FACTORS  FOR  TEACHERS 
AIID  PfilHCIPAlS  OF  AFFIUSHT  Eia-IBTAln  SCHOOLS 


BUengagenEDt  (Dla.) 
HlDdrancs  (Hlo.) 
Zaprlt  (Esp.) 
Intimacy  (lot.) 
Aloofness  (Alo.) 


0.57 

0.U5 


Emphasis  (Pr.  Emp.) 
Thrust  (Thr.) 


0.78 


prlnelpalB  Id  affluent  secondary  schools. 

Consequently,  soiss  patterns  of  relationship  appear  to  be 


ntaged  grc 


CrPJfflATIW  XATRTX  OF  0.''A  " PnsIIStOi:  FAtTOfa  FOS  TEACHERS 
AJID  PSEICIPALS  OK  DISADVASTAOEO  SECOMDARi  SCBOOLS 


Discngageoent  (Dla.) 
Hindrance  (Hin.) 
Esprit  (Bsp.) 
Iirtlca-ey  (tot.) 
Aloofness  (Alo.) 

Emphasis  (Pr.  Emp.) 
Thrust  (Ihr.) 
Consideration  (Con.) 


-0.06 


0.3lt  O.llt  O.W 

0.05  o.ai  O.ll* 


CORRELATIOS  KAIHIX  OP  CIKATE  DIKENSIOM  FACTORS  FOR  TEACHERS 
Aim  PfllHCIPALS  m AITLUEHT  SBCOtmAEf  SCHOOLS 


Diseneagement  (Dis.)  0.39  -0-39 
Hindrance  (Bln.)  -0.3I. 

Esprit  (Bsp.) 

Intimacy  (Int.) 

Aloofness  (Alo.) 


O.OB 

0.09 


0.18  -0.3^  -0.18 
0.09  -0.32  -0.29 


0.16 


0.51  0.1*0 


0.13  -0.01  0.22  0.16 


0.27 


o.oi*  -0.07 


Emphasis  (Pr.  £117.) 
Thrust  (Thr.) 


0.15  0.30 
0.58 


(Cod.) 


HBUffi  AHD  STAlfflARD  DEVIAII0K8  Of  CtIHAlS  OIHEHSIOK  fACTOBS 
FOR  lEACHERS  Aia  PRBICIPALS  IH  DISABVAMTASED 
AMD  AFTLUENI  SCHOOLS 


tBtlmcy 


17.52  17.09 
12. Ol*  13.72 
26.7*1  26.15 
I5.A7  16.27 
18.A6  IJ-B** 

15.31*  16.16 
27.68  26.83 
13.87 


5-17  ‘•■38 

3.3>*  3.63 

5.06  **.76 

3.16  3.35 

3-50  2.86 

3.-^  **.02 

5.19  5.93 


12.95 


KrA!:s  At3  nrA'T.xsr  rev';.T!”'3  iT  ri.a-’jc?  nn-sisiw  factors 
FOR  TEACHERS  AIH  PRINCIPALS  IS  BISADVASTA®0 
AMD  AFFLUENT  ELEHaTrABY  SCHOOLS 


Standard  Dsviai 


2T.20 

lL.84 

17 


A.OS 

3.6S 

U.92 


2.65 


TABLE  8** 

ME«J3  AI3)  StAtIDARD  DBVIATIOSS  OF  CLIMATE  DDffiBSIOB  FACTORS 
FOR  TEACHERS  AJ®  PRIKCIPALS  IN  DISABVAHTACEB 
AHli  AFFlUEIir  SECOIItABY  SCHOOLS 


ConsiAer&tloD 


19.1a  18.01 

18.30  13-96 

as.53  S7.50 

16.38  l6.87 

19.89  ao.LA 

15.03  16.57 

86.71  26.0>i 

13.85  12.70 


StattEard  Deviatloti 


5.56 

8.93 


3.^5 


U.U3 

3.56 

4.38 

3-19 


8.4l 


HInaran 
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OtllUlng  Helvetn  and  within  mean  aquarea  contained  in 
Tahlea  85  to  87,  F value-a  were  obtained  for  each  of  the  varlablee.  Meane 


principal  behavior,  a difference  rlgnificant  beyond  the  -001  level  was 


TABLE  25 

MEAII  BttJARES  At®  F tWHOS  OK  CLIMATE  DD®ISION  FACTORS 
FOR  TEACHERS  Al®  PRINCIPALS  m DISADVAIfTAGED 
Atm  AKFLUEWT  SCHOOLS 


119-75 


105.81 

113.38 

133.5a 


11.58 

10.18 

15-09 

31.11 


13.0 

8.5 


KSjUt  99UARE3  ANS  ? RATIOS  OH  CLIMATE  DIKEIISIOH  FACTORS 
FOR  ■mCHERS  AUD  PRIMCIFAIS  M mSAUVAOTAaiO 
AIID  AFFLUEBI  ELEKENTARI  SCHOOLS 


6.80 


TABLE  87 

MEAB  SQUAEBS  AlfD  F RATIOS  Oil  CLIKATE  DIHEIISIOH  FACTORS 
FOB  TEACniERS  AKD  PRUICIPALS  SI  DISABVAMTAOEO 
AKD  /.Fil.lJElJI  SEOOtiHASY  SCHOOLS 


71 


72 


condary  ecboolA  on  of  the  eight  difflensloho.  Vlth  resfect  to 
teacher  behavior,  dlfferencee  significant  beyond  the  .001  level  vere 


nnd  Esprit.  significant 


dvantaged  group. 


secondary  school  sample,  significant  differences  vere  found  beyond 


group  Secaratlon  and  Assignaent  to  Group 


group  oeDbersblp. 


stress  cn  production  by  the  principal. 


esplauatlon: 

If  tvo  varlEbles  A and  S are  used  In  a dlscrlnlnant 
analysis  Involving  groups  I and  II,  the  following  situation 
night  prevail.  Croup  I mean  is  higher  than  group  U on 

on  variable  B.  Variables  A and  B are  negatively  correlated. 
The  resulting  discriminant  function  would  . . . {utilize] 
the  relation  between  A and  B to  produce  ainliauA  overlap 
between  the  groups,  thus  resulting  in  s high  loading  for 
variable  B.  For  people  of  average  A valuea,  ...  the 
B score  Is  quite  useful  in  predicting  groi^  leeabersblp,  even 
thou^  the  group  means  on  B do  not  differ  (8  ;1S1]. 


7k 


DiscmKitB.‘iT  iTGcrio”  vuGirrs  k Dn-eiisiM  tor  teacrers  amd 
PREICIPALS  IK  DISAOVAiTACED  AI®  AITLUPIfE  SCHOOLS 


Intimacy 


0.52 

0.37 

0.12 


-0.33 
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DISCRIMINANT  FUNCTION  WEICSfTS  BI  DDEKSIOtl  Ft 
PSDreiPAlS  Di  DISAHVAHTAOBD  AI 


iDtlJEacy 


ProduOIon  Aphasia 


0.17 

-0.58 

-0.37 

-0.57 


DlflCRWDlAW  FUNCTION  WIIGHT3  BY  DD1ENB10N  FOR  lEACHESS  AMD 
FRINCIPALS  IK  DISADVAOTAOED  AND 
AFFLUEHI  SBCOMnARY  SCSOOIS 


;rr#L" 


Ooolsy  and  lohnes  provide  excellent  geocietrle  portrayal  and  description 
of  group  BSBiEonent  la  Chapters  VI  and  VII  of  Multivariate  Procedures 
for  the  Behavioral  Sciences  (8), 

relationship  of  actual  to  predicted  group  neabershlp  for  the  groups 

disadvantaged  group  end  69*78  percent  of  the  affluent  group  vere  correctly 
classified.  ISble  32  Indicates  that  for  the  elementary  school  sample 
alone,  69.41  percent  of  the  disadvantaged  group  and  71 -76  percent  of 

for  the  secondary  school  sample  alone,  7‘t*36  percent  of  the  disadvantaged 
group  and  76.07  percent  of  the  affluent  group  vere  correctly  classified. 

Bence,  the  data  Indicated  that  teacher  and  principal  behavior 
differed  significantly  between  disadvantaged  and  affluent  groups.  &>De 


and  principals  pn 
correctly  assign  t< 


T8 


TABLE  31 

CLASSIFICATION  MATRIX  FOR  AOTWl  AMD  PHEDIOTED  GROUP 
JEABERSKIP  FOR  TEACHERS  AND  PRECtPAlS  BJ 
DISADVAKIAGED  AMD  AFFLUHIT  SCHOOLS 


TABLE  32 

ClASSIPIOATIOS  MATRIX  FOR  ACTUAL  AND  PREDICTED  GROUP  MEMBIESKIP  FOR 
TEACHERS  AND  PRIHCIPALS  IN  D18ADVAHIAGED  AND  AFFLUENT 
BLEMEJfTART  SCHOOLS 


TABLE  33 


CLASSIFICATION  MATRIX  FOR  ACTUAL  AND  PREDICTED  GROUP  MEMBERSHIP  FOB 
TEACHERS  AND  PRINCIPALS  D)  DISADVAiTAOED  AND  AFFLUENT 
.ICCaiDAM  SCHOOLS 


^ ^ ^ ^ Di«adventa*et  Shuent  Oorreetly 

Disadvantaged 

Croup  87  30  7‘>.36  i 

Affluent 

Group  SB  89  76.07  S 


slfnlflcant  beyc 


iM5t  expectations  In  perceptions  of  an  Open  cliicate. 

Tables  36  and  37  contain  teata  of  the  relationship  of  the 


relationship  vas  found.  Hovever,  the  saiall  cumber  of  principals  In  each 
sao^le  cade  it  necessary  for  the  vrlter  to  bi-polarise  the  cllmte 


CHI-Se’JARE  TEST  OT  THE  RElATIOriSKIP  OF  THE  ORGAIIIZATIOKAl  1£VEL  CF 
TEACHERS  El  DISADVAHTACED  SCHOOLS  VITK  THIS  FEfiCEPTlOKS  OP 
ORGAHIEUIOHAL  CLIKATE 


36.0  67.7  177 


SecoDdary 


Total  38  16 

^ : as.w 

X®  (df  : 5)  : S0.52 
•999 


CHI-SQUARE  TEST  OF  THE  REUIICHSHIF  0?  IHE  OBOAlflZATIOnAL  I£VKL 
OF  TEACHERS  Ei  AmUECT  SCHOOLS  VIIH  THEIR  fERCEPTlOSS 
O;  CRGAKIEATIOIAL  CHHATB 


Actitl  Frequency  l6  l8  31  I9 


231 


31.018.5  31.0 


19.9  108.5 


Total  U2  25  42  30  37  147  313 

= 40.45  p<001 

3?  (df  = 5)  - 20-52 
• 999 
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FISHER’S  EXACT  PBOMSILOT  TOST  OF  Tiffi  RELATIOliailP  OF  THE 
ORQlWIZATIOIiAl  LEVEL  K'  PRIHCIPALS  OF  DrSAOVAOTAGED 
SCHOOLS  WITH  THEIR  PEBCEPTIOH8  OF 
ORGAKIZATIOKAt  CLDIATB 


Secondary 


TAELE  37 

FISHER'S  EXACT  PROEABIIITY  TEST  OF  THE  REMTIOSSHtP  OF  THE 
ORGAMIZATIOMl  LEVEL  OF  PRINCIPALS  OF  AFFLUEHT 
SCBOOIS  WITS  THEIR  PERCEPTIOHS 
OF  0RBAHI2ATI0NAL  CLIHUB 


i-slEnillcaat 


secondary  school  principals  In  tbs  disadvantaged  group.  Table  37, 
CoBojarlson  of  Aee  of  Teachers  and  PrlnclrelT 


.0  disadvantaged  schools  1 


In  Table  39,  this  pattern  uae  fount 
While  a Blgnlfloant  relationship  ui 


TXil£  38 


m-SftUWffi  TESC  OF  TIE  RBLAIIOKSaiP  OF  A«  OF  TEACHERS 
IK  DISADVAWAGSD  SCHOOLS  WITH  IHEIR  PEBCEPTIOIIS 
OF  ORGAaiZATIOSAl  CLIMATE 


Ajn  Grcup 


Expected  Preaienoy  58.9  108. 1 


Observed  Fre^iieney  1.8  94  ijg 

&5«ctBd  Freqixency  M..7  QI.3 

AO  - 49  Teere 

Observed  Frequency  37  58  95 

Expected  Frequency  31.2  63.0 


50  Fesre  or  Over 


Observed  FVequen.^  36  65 

Expected  Frequency  33.8  67.8 


= 3.I8 

X®  (df  V 3)  » 7-815 


CHl-SftUABE  TEST  OF  THE  REIATICEJSIIIP  OF  A3E  OF  TEACHERS  BI 
AmiffilT  SCHOOLS  VITH  THEIR  PEROEPTIOIIS  OF 
ORGAHIZATIOHAl  CLIKAIE 


SicllaTltv  T»ndeney 


Observed  Frequency  50  lOT  157 

Expected  Frequency  55.0  102.0 


30  - 39  Years 


19  25  Wk 

15  A 23.6 


Observed  Frequency  19  22  Ll 

Expected  Frequency  iL.I*  26.6 


Total  109  202  311 

^ = 4.93 

X (dr  = 3)  = 7-815 
•95 


a-sigodflcaot 


perceptlanA  of  org&nieational  clijaate.  A study  of  tha  dati 
that  this  diffaronee  occurrsd  largely  In  the  group  vlth  SO 
experience  where  a proportionately  larger  muQher  of  teacbe: 


1 faculty  and  principal- 


KISHEB'S  E»CT  PBOBASHiry  TEST  DP  THE  REUTIOIBHIP 
OP  A3E  TO  ORGAHIZATIOHAl  CLIMATE  PERCEPTIONS 
OP  PHIHCI7AM  OP  BISABVAHIAOED  SCHOOLS 


Age  Group 

ao  - 39  ftare 


15 


S EXACT  PROBABnm  TEST  OF  THE  RELATIONSHIP 
AOE  TO  Ofi&  .liaWIOtlAL  CLIMATi;  PERCEPTIONS 
OF  FRIHCIPALS  OF  AFFLUENT  SCHOOLS 


CSI-S5UUIE  TEST  OF  TEE  RELATIOIISEIP  OF  EXPERIEKCE  IH  EDUCATION 
WHB  OBOAKIZATIOSAI  CLIKATZ  PERCSPTKHS  CP  TEACHERS 
in  CISADVAHTAOED  SCHOOLS 


Expected  Frequency 


10  - 19  Tears 


Expected  Prequeccy 


2SL 


34  91  185 


20-29  Tears 

Observed  Frequency  29  2g  58 

Expected  Frequency  19.1  38.9 

Observed  Frequency  15  35  50 

Expected  Frequency  l6-5  33.5 

Total  1ft  333  **9T 

y?  - 9.71  P<-05 

(df  c 3)  d 7.82 
• 95 

X®  tdf  = 3)  • ll-S"* 

.99 


TABIB  A3 

CHI-MUARB  TEST  OF  THE  RELATIOIiSHlP  OF  EXPESIEKCE  IH  EDUCATIDH 
Hira  ORGAXlZATlnNAI,  CIDWIE  PEBOEFTIONS  OF  TEACHERS 
IN  AFIIUEHI  SCHOOIS 


eDsr_ 


TO  1A6  ai6 


Observed  FrequeocF  H?  Al  66 

Expected  Frequency  S3.g  AS. 6 


Expected  Prequeocy  7-A  13.6 


Observed  Frequency  3 7 

Expected  Frequency  3*5  6.5 
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: 5.50  Ron 

A®  (df  • 3)  = 7-82 
.95 


•.wenty  or  nor*  y*ars  of  experience  In  the  dlSBdvantagea  group.  Table  45 
thews  that  proportionately  Tower  principals  in  affluent  schools  vlth 


Chanter  Suanaiy 

Chapter  III  has  been  a report  of  the  content  and  an  analyeXe 
of  the  data  of  this  study.  The  data  were  treated  with  regard  to  the 

of  the  data  were  reported  under  headings  In  the  order  of  and  represent- 


computer  program  to  determine  ellmate  dlnenslon  and  cllnate  similarity 
scores  for  teachers  and  prlnelpale.  The  clinate  dimension  scores  were 


of  climate  of  teachers  and  principals  in  disadvantaged  and  affluent 


FISHER'S  mCT  PaoEUILITl  TEST  OF  THE  RElATIOKSfilP  OF  EffEftlZHCB 
IK  EDUCATIOn  VriH  OROAIUZATIOIHL  ttBlATi:  PERCEPIIOBB 
OF  PRIWIPALS  or  DISADVAUTAGED  SCHOOLS 


0 - 19 


9** 


TAB1£  1.5 

FISHER'S  EXACT  PROBABIim  TEST  Of  THE  RELATKHISHIP  Of  EXPERIEHCE 
D(  EBUCATIDK  WHa  OROAlllZATIOKAL  CLDIATE  PSRCEPTIOHS 
OP  FRIHCIPALS  OF  APFLUEHT  8CH00IS 


0 - 19  Yews  3 3 6 


Chapter  IV  presents  the  major  fiodinga  c 
ImpllcatlODS  of  the  findings,  and  presents  recomsi 


CnUT£ft 


su>KUi:f, 


CONCLUSIONS,  ANS  RECOlWEBTttTIOIiS 


Die  Organisational  Cllxate  Cfeecrlptlon  ^stlsnnalra  vaa 
administered  in  faculty  group  eessions  to  participating  echoola  in 


1967-68 


rslty  of  Georgia  Coapoting 


Blmllarlty  scores  for  teachers  and  principals  and  a 
at  the  University  of  Florida  Computing  Center  vas  U' 
multiple  discriminant  analysis  of  the  data,  Other  i 

probshUlty  teat. 


significant  tendency 


D both  disadvantaged  aj 


d as  a single  sample . 


s no  signl- 
t elementary 


floUnss  ty 


lfc04  (29) 


perceptions  of  crganlz&tioml  clljLate.  Hie  sample  une  not,  bo»ever, 
of  sufficient  site  for  coe^rehenslve  or  definitive  comperatite  analysis. 


schools  differed  significantly  vith  respect  to  perceptions  of  organlza- 
levels.  When  eleoentary  and  secondary  schools  were  considered  in  a 


apparently  quite  strongly  perceived  in  the  typical  disadvantaged  school 


dvantaged 


summ  OF  SIMnPICANT  DDTEBEHCES  HETWEEH  FACUITF  BEHAVIOR 
IN  DISADVAOTAOED  SCHOOl^  AHD  FACULTY  TEHAVIOP 
IB  AFFLUEHT  SCHOOI£ 


.a.  Predictlo 


high  of  76.07  percent  ft.-  the  affluent  eecondary  school  group  only. 
Variables  vlth  highest  velghtlng  for  the  eleoenlary  and  secondary 
schools  uere  Hindrance  and  Ssprlt.  Variables  vith  highest  veightlng 


disadvantaged  schools  vas  such  more  pronounced  ia  the  eecondary  schools 


3.  There  vas  no  significant  relationship  between  sge  of 


Dtaeuaslop 


they  probably 
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dlMSvanta^ed  Becondary  schools.  This  lalloates  that  while  feeling  a 


Principal  hehavlor  differs  significantly  with  respect  to 
disadvantaged  and  affluent  schools.  Principals  of  disadvantaged 

pals  of  affluent  elementary  schools.  CoiCDunlcatlon  tends  to  go  in 


one  direction  and  decision-jsahing  Is  thepnsrogatlve  of  the  principal. 
The  picture  is  scae^diat  different  for  secondary  schools,  Aloofness 


significantly  more  pronounced  In  affluent 


105 


'*  glon.  ThiB  study  Indleatee  thst  pst^rnBllsm  lasy  veil  be  a 
laraoterlstlc  of  Eohool  faculty  relations  In  disadvantaged  schGols 


not  only  principal 'faculty  relations  but  also  the  nature  of  the 


These  etudieB  (5,  7,  9,  l6,  17,  45)  Indicate  that  the  school  size 


increases  as  the  organizational  clljsate  decreases  in  proximity  to  the  Open 
climate . ?our  large  secondary  schools  were  la  the  sample  of  affluent 


schools.  A study 


an  obvious  influence  in  the  findings  relative  to  affluent  schoole. 

The  heavy  leading  toward  the  Cloaed  end  of  the  climate  continuum 
for  both  disadvantaged  and  affluent  secondary  schoole  le  puasling.  Some 


by  Morris  (J2),  Rlchens  (38),  and  Vetkina  (44),  A parallel  concern  may 


eecondary  school  conducive  to  good  organisational  climatei  Obvloue 
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The  findings  of  this  study  point  to  the  ioiportance  of  ujider- 


^uality  of  this  beh&vlor  is  dependent  on  functions  vlthin  the  system  and 
betveen  the  system  and  other  systems.  In  a healthy  organisation  a 


of  the  individual.  The  findings  of  this  study  Indicate  to  the  vrlter 

serving  disadvantaged  populations.  Often  it  is  the  needs  of  the 
individual  that  sre  not  recognised  or  satisfied.  The  health  of  the 
organisation  is  trained  when  this  occurs  and  functional  grovth  of  the 
organisation  la  inhibited.  The  results  of  this  study  suggest  to  the 


' the  implica 
estlgatlon  1: 


life  ctn  orgenleetional  clljoate  of  schools. 


Orsenic&tioo&l  Clloece  Deecrlptioo  ^icstloonaire  to  meesure  orgenlte- 


and  prinoipel  hehevior  and  in  organitetlonal  clijoate  in  schools  under- 
going rapid  change.  Ar  ecpccially  pertinent  area  for  investigation 
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fDlXouing  suggeBt 


Soiitheaatern  Biucation  laboratory: 


and  expanded  to  Include  all  aebools  In  countica  vhere  participating 


are  open  and  feedback  la  being  received  and  proceaeed. 

3>  School  faculty  atudiea  should  be  conducted  to  determine 


ring  school  atafflng. 


6.  Progrftjiia  for  etaff  dRvelopnrnt  should  be  differentially 
prepared  taking  Into  ooDaidcration  preaent  pstterna  of  teacher  and 
principal  behavior  and  the  nature  of  the  cllnate  In  tlie  respective 


assignment  and  reward  and  devise  vayn  to  prevent  the  principal  and  the 
teacher  In  the  ilnadvantagod  school  from  feeling  penai.lied  becauee 


AFTEHDK  A 

OflOAinZAIIOHAL  CLIHAra  DESCSIPTION  aUESIIOKNAIRB 


ORfflUnZAIIOMAl.  CLDWTE  DESCEIPTICB  WEgTIOMHAIRE 


evaluate  the  Items  la  terms  of  "good" 


been  deecrtbod  as  typl{sal  by  the  majority  of  the  teachers  ia  your 
school,  and  ve  vill  ooastruct,  from  this  deBorlptiOh,  a portrait  of 
the  Orgaalsatlooal  Climate  of  your  school. 
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U . Very  frequently  ooenire 


BIOOBAPHIiall  n^OKHWIOB 


13 

15 

16 

17 

18 

19 

23 

24 

25 

27 

28 


1- . V ry  fr^^uently  ct 
ii  socialieins  together  during 


H7st  Qf  tbe  td&chdre  here  accept  the  faults 
of  their  colleagues.  1 

Teachers  have  too  Eoany  caamlttee  requirements.! 


Custodial  eervlce  Is  available  v] 


e principal  goes  oui 


il  stay  by  themselves. 


n csample  by  vorhing  herd 


16 

1.9 

50 

51 

52 

53 

St 

55 

56 

58 

59 

63 

65 


Very  frequently  at 


Tne  ooTBle  of  t1 
The  principal  u: 


Teachers  are  contacted  b; 


g.aeheduXlng 
e principal  eai 


a grounds  during  tl 


2 3 1. 

2 3 U 


le  principal  ct 
I5ie  pricclpal  tt 


o get  better  salaries 


personal 
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U.  Very  freqiiently  oc 
School  secrelATlcl  eervice  ie  available  for 


e principal  tells  teachers  of  new  ideas 
Teachers  talh  about  leaving  tlie  school 
principal  checks  the  aubject-aattor 


The  principal  i. 


o understand. 


65 

53 


34  54  46  50  41 

36  51  46  49  4l 

31  43  56  45  58 

34  50  4T  50  45 
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51  49  54  30  49 

45  46  55  57  67 

51  51  49  54  67 

40  48  66  58  50 

41  48  45  46  58 

55  43  45  56  64 

46  43  50  47  50 

43  55  58  56  64 


Thr.  - Tbrurt 


Onphasis 


CIWATB  DMEBSIOS  SCORES  TOR  TB 
ATFLUEia  SCHOOLS 


2301 

2302 


4l  60 

1>;  64 


57  62 


63  >19 

Ua  58 
59  64 

43  52 


43  46 
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TABLE  A-3 


CLBIAIB  DITOISIOI!  SCORES  FOR  PRINCIPALS  OF 
SISADVAIITAGEO  SCHOOLS 


59  50  37 


56  50  U9  55  63 


53  5?  35  “iS 

32  60  50  55 


56  38  6o 


CLIMATE  DIMENSIOS  SCORES  FOR  PBBICIPAI5  01 
AFFIUEOT  SCHOOLS 


125 


Cl-ral°  Sisilarlty  Category* 


25 

37 

1.7 


as 

105 


66 

■JU 

72 


1S£ 


TEAC3IERS  IS 


ijca 

1303 

2301 

2302 


7S  98  97 

60  82  103 

45  71  104 

82  55  47 


105  51  66  77 

68  100  74  34 

103  62  83  64 

73  84  51  62 

75  99  71  38 
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75  70  53 


83  56  83  99 


105  60  77  53 


dmATE  SIKIIASm  SCORES  FOR  PBIMCIPALS  OF 
AHXUE®  SCHOOIfi 


7**  89 

71  100 

78  53 


43 

72 

93 


91  98 


58  53 

72  71 

72  73 


74  67  60 


85  52  71 

67  76  81 

53  82  63 
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